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Steps to Success  

 

WRITING 

FRAMEWORK 
Steps to GATHER-SKILLS-APPLY Literacy Genre and GPS 

In our schools, we want our pupils to have 
links between reading and writing. to write 
like a reader and read like a writer. we use 
models to gather-we teach gps skills and 
children apply through innovation.  
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Our Steps to Success 
 
Our Steps document is written to enable teachers to support children to learn the following: 
 

1. To develop the oral literacy skills of listening-responding-retelling  
2. To learn word classes from the outset and use these to check sentences make sense and are effective 
3. To understand how nouns and verbs work together  
4. To be able to innovate texts by changing nouns, verbs and adjectives and adverbs  
5. To develop vocabulary, learning from great models developed by teachers and from great authors  
6. To understand what makes a simple-compound-complex sentence-using them for effect as writers 

become more mature 
7. To become efficient with punctuation-using it to add meaning, tension and effect as writers develop 

maturity and understand their audience 
8. To adapt written work to a range of genre, remember the key features and using these for effect 
9. To develop paragraph writing that is proficient with genre and has accurate use of sentence structures 

that are varied for effect as writers become more mature and efficient 
10. To write full texts that are congruent with genre and have accurate use of sentence structures that are 

varied for effect as writers become more mature and proficient and more aware of their audience  
 
 
Reading as a Writer-Writing as a Reader 

• In order to be a good reader, you need to know what the writer was thinking. To be a good writer you 
need to think about what the reader will need. Reading and writing are intrinsically linked.  

• Reading teaches pupils about the world around them. Through reading a variety of books pupils learn 
about people, places, and events outside of their own experience. 

• Reading improves vocabulary and language skills. Pupils learn new words as they read. 
Subconsciously, they absorb information on how to structure sentences and how to use words and 
other language features effectively in their writing and speaking. 

• Reading develops a child's imagination. As we read our brains translate the descriptions we read of 
people, places and things into pictures. While we are engaged in a story, we are also imagining how a 
character is feeling. Young pupils then bring this knowledge into their everyday play. 

• By working on reading in writing, we expand the potential to use and apply rich ideas and vocabulary to 
written work. Pupils gain a wider repertoire and an ability to use it, in many contexts, to enable them to 
become fluent communicators and writers.  

 
 
End of Year Expectations 
 
This document is written to support teachers in layering up writing objectives to ensure children are being 
proficient at executing sentence structures, using appropriate punctuation and innovating vocabulary from 
great models. To ensure that models, knowledge organisers and expectations are high enough for every year 
group, you must refer to the End of Year Expectations document in Appendix 1. Or here: End of Year Writing 
Expectations-Nursery to Year 6 
 
  

https://bankendprimary-my.sharepoint.com/personal/n_thorpe_bankend_org/Documents/!%20STEPS%20FOR%20WRITING/End%20of%20Year%20Expectations%20YN-Y6.docx
https://bankendprimary-my.sharepoint.com/personal/n_thorpe_bankend_org/Documents/!%20STEPS%20FOR%20WRITING/End%20of%20Year%20Expectations%20YN-Y6.docx
https://bankendprimary-my.sharepoint.com/personal/n_thorpe_bankend_org/Documents/!%20STEPS%20FOR%20WRITING/End%20of%20Year%20Expectations%20YN-Y6.docx
https://bankendprimary-my.sharepoint.com/personal/n_thorpe_bankend_org/Documents/!%20STEPS%20FOR%20WRITING/End%20of%20Year%20Expectations%20YN-Y6.docx
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Nursery- Expectation-Writing 

Autumn 1/Spring 2 Autumn 2/Summer 1 Spring 1/Summer 2 

I can explain what I have written 
and talk about pictures I have 
created 

I can write my own name I can hear and say the initial 
sounds in words 

1. I can sometimes tell an 
adult about the marks I 
make 

2. I can tell an adult or friend 
what my picture is 

3. I can tell an adult or friend 
what I have been writing 

4. I can explain what I have 
written and talk about 
pictures I have created 

1. I can create circles and 
lines using my whole body 

2. I can hold pencils, 
paintbrushes and other 
tools to make marks 

3. I can draw anticlockwise 
circles and retrace lines 
with a pencil 

4. I can copy some letters 
from my name 

5. I can hold a pencil 
correctly to form some 
recognisable letters 

6. I can write my name 

1. I can match and sort 
different sounds in the 
environment 

2. I can match and sort 
different sounds made by 
musical instruments 

3. I can sort words that begin 
with the same sound 

4. I can hear and say the 
initial sounds in words 
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Reception-Autumn Term 

Decoding and Word Recognition Strand Compositional Strand 

I can segment the sounds in simple words 
knowing which letters represent some of 
them 

I can orally plan what I am going to write  

1. I can sort words that begin with the same 
sound 

2. I can hear and say the initial sounds in words 
3. I can orally blend, and segment sounds in 

words 
4. I can link some sounds to letters, naming and 

sounding the letters of the alphabet 
5. I can write phase 2 CVC and irregular words 
6. I can write phase 2 labels and captions 

1. I can retell a familiar story 
2. I can write my name and labels 
3. I can break the flow of speech into words 
4. I can orally innovate a familiar story 
5. I can tell an adult what sentence I want to write 

Reception-Spring Term 

Decoding and Word Recognition Strand Compositional Strand  

I can write Phase 3 CVC words and am 
beginning to read simple sentences 

I can compose simple sentences and plan a story 
using Tales Toolkit/ story maps 

1. I can link sounds to letters, naming and 
sounding the letters of the alphabet 

2. I can write phase 2 CVC words and irregular 
words 

3. I can write phase 2 labels and captions 
4. I can write phase 3 CVC and irregular words 

1. I can separate words using a finger space 
2. I can have a go at writing a short sentence 
3. I can write a short story by innovating a story I 

know well  

Reception-Summer Term 

Decoding and Word Recognition Strand Compositional Strand  

I can write simple sentences using phonic 
knowledge to write regular words 

I can write simple stories 

1. I can write phase 3 CVC and irregular words 
2. I can write phase 3 captions  
3. I can write phonically regular words of more 

than 1 syllable as well as many high 
frequency word 

1. I can write a simple sentence that starts with a 
capital letter and ends with a full stop 

2. I can write a simple story using my own ideas 
3. I can write a simple story using story book 

language 



 

 
 
 

           Mastering writing Y1-Y6 
 
 

 
 
 

 
Mastering Transcription and Composition using Gather-Skills-Apply 

 

Year Long Plan for Literacy Genre  

Term and approximate duration Overriding 
Theme 

Genre Type 

Autumn 1 -2days  

#Barnsleyisbrill  
 

 

Design a cover to launch the unit-copied for Lit/Humanities books  

Autumn 1-4 weeks   
  

Non-Fiction  
NC Report  
 

Reports linked to: 
Mills-(Y1/2) 
Factories-(Y3/4) 
Mines-(Y5/6) 

Whole School Writing Assessment 
 

Brain Dump Paragraph on Barnsley-
mills/factories/mines  

Autumn 1-2 weeks Paul 
Cookson 
Poetry   

Rhythm and Rhyme-words and 
phrases from the Barnsley Theme   

Autumn 1-1 week Edit-teach grammar at the point of editing   

Autumn 2-2 weeks  

Action  
and  

Adventure 

Fiction  
Recount  

Letters and Diaries  

Autumn 2-3 weeks  Fiction  
Narrative  

Narrative 

Whole School Writing Assessment 
Assessment week-all KS 

Brain Dump  Story Opener  

 Spring 1-5 weeks including a 
writing assessment at week 5 

Fiction 
Narrative  

Short stories plot/dilemma and 
resolution-500 words  

Brain Dump A short story linked to the 
humanities theme   

Spring 1-1 week  Edit-teach grammar at the point of editing   

Spring 2-3 weeks  

Global Warriors  

Non-Fiction Explanation  

Spring 2-3 week  Non-Fiction 
Persuasion  

Persuasion 

Summer 1-5 weeks  
 

Fiction 
KS1/LKS2 

Fact files-creating a report on an 
imaginary creature that survives in 
your geography destination  

Non-Fiction 
Persuasion 
and 
argument 
for UKS2 

Film review  
Informal letters 
Formal letters 
Discussion    

Whole School Writing Assessment Brain Dump  Formal letter to an important 
person KS2/KS1/LKS2-Leaflet  

Summer 2-1 week  Teach to gaps-edit and polish early work  
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Year 1  
Transcription 
Handwriting  
Requires frequent and discrete, direct teaching. Pupils should be able to form letters correctly and 
confidently. The size of the writing implement (pencil, pen) should not be too large for a young pupil’s hand. 
Whatever is being used should allow the pupil to hold it easily and correctly so that bad habits are avoided. 
 
Left-handed pupils should receive specific teaching to meet their needs. 
 Spelling - see English appendix 1 
Pupils should be taught to: 
spell: 
• words containing each of the 40+ phonemes already taught 
• common exception words 
• the days of the week 
• name the letters of the alphabet: 
• naming the letters of the alphabet in order 
• using letter names to distinguish between alternative spellings of the same sound 
• add prefixes and suffixes: 
• using the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular 

marker for verbs 
• using the prefix un– 
• using –ing, –ed, –er and –est where no change is needed in the spelling of root words [for example, 

helping, helped, helper, eating, quicker, quickest] 
• apply simple spelling rules and guidance, as listed in English appendix 1 
• write from memory simple sentences dictated by the teacher that include words using the GPCs and 

common exception words taught so far 
Composition  
Pupils should be taught to: 
write sentences by: 
• saying out loud what they are going to write about 
• composing a sentence orally before writing it 
• sequencing sentences to form short narratives 
• re-reading what they have composed to check that it makes sense 
• discuss what they have composed with the teacher or other pupils 
• read their writing aloud, clearly enough to be heard by their peers and the teacher 
 Writing - vocabulary, grammar and punctuation 
Pupils should be taught to: 
• develop their understanding of the concepts set out in English appendix 2 by: 
• leaving spaces between words 
• joining words and joining clauses using ‘and’ 
• beginning to punctuate sentences using a capital letter and a full stop, question mark or exclamation 

mark 
• using a capital letter for names of people, places, the days of the week, and the personal pronoun ‘I’ 
• learning the grammar for year 1 in English appendix 2 
• use the grammatical terminology in English English appendix 2 in discussing their writing 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
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#Barnsleyisbrill 8 weeks followed by Action and Adventure 5 weeks  

Mastery Planning Gather-Skills-Apply 

Term 1-Autumn Year 1  Genre- Reports  

Week Number/Genre The Big 
Question 

Weekly 
Objective 

Steps to Success 

Hook 
How can you be 

brilliant at 
writing? 

To write a 
dictated 
sentence 

1. I can listen to the sentence and count how many 
words I can hear 

2. I can say the sentence back 
3. I can copy a sentence so that I have finger spaces 
4. I can write the sentence with finger spaces 

When teaching pupils to write in Year 1 it is 
important to give them a good context 
similar to those they have worked on in 
Early Years. Oral work is a big focus for Y1.  

Gathering through experiences and role play is important. Focus on 
language acquisition and communication as this should be the focus.  
All skills gathered should around transcription and include: 
Finger spaces 
Capital letters and full stops 

Using the 
experiences of the 

preparation and visit 
to Worsbrough Mill  

8 weeks  
 

How do writers 
orally compose 

sentences  
4 weeks  

How do we 
compose a 
sentence? 

1. I can listen to and respond to a sentence 
2. I can orally change aspects of a sentence 
3. I can say that my first word would have a capital 

letter at the beginning and a full stop at the end of 
the sentence  

How do authors 
write super 
sentences? 

2 weeks 

How do 
authors use 

capital 
letters and 
full stops? 

1. I can identify a capital letter and full stop in a 
sentence 

2. I can orally practice using a capital letter and full 
stop using Kung Fu punctuation  

3. I can use a capital letter and full stop in a dictated 
sentence  

How do authors 
write poems? 

 2 weeks  

How do 
authors 

write stories 
using capital 
letters and 
full stops? 

1. I can retell a poem from a map 
2. I can write a sentence with a full stop and capital 

letter 
3. I always make sure there are finger spaces 

between every word in my writing  

Narrative Openings  

How do authors 
write super 
sentences?  

3 weeks 

How do 
authors use 
a noun in a 
sentence? 

1. I can tell you a noun is a person, place or thing 
2. I can identify a noun in an oral sentence  
3. I can change a noun in an oral sentence  
4. I can identify a noun in a composed sentence  
5. I can change the noun in a composed sentence 
6. I can identify a noun I have used in my sentence  

Whole School 
Writing Assessment  

How do we write 
a story opener? 

Writing a story opening linked to their humanities theme 
 

Edit/Improve/Display How do authors 
edit and 

improve their 
writing to 

present to an 
audience? 

 All writing needs marking quickly following the assessment and 
targeted, non-specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to 
pupils working on edits. 
All pupils should be encouraged to improve vocabulary choices and 
remember the skills taught to them over the unit of work. 

Edit/Improve/Display 
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Action and Adventure 6 weeks Global Warriors 6 weeks  
Mastery Planning Gather-Skills-Apply 

Term 1-Spring  Year 1  Genre- Recount/Narrative/Fact File  

Week Number/Genre The Big 
Question 

Weekly 
Objective 

Steps to Success 

Hook 
How can you 
develop your 

writing? 

To write a 
sentence 

1. I can say the sentence back when it is dictated 
2. I can copy a sentence so that I have finger spaces 
3. I can write the sentence correctly punctuated 
4. I can write more than one sentence and include all 

capital letters and full stops 

When teaching pupils to write in Year 1 it is 
important to give them a good context. 
Moving on from the transition period, pupils 
need to have opportunities to develop 
focus, concentration and stamina in writing 
independent of adult support.  

Gathering through experiences and hooks and experiences is 
important. Focus on language acquisition and communication as this 
should be the focus.  
Recount writing gives younger writers and opportunity to learn about 
personal pronouns and applying these to writing about their personal 
experiences.  

Recount Writing  
3 weeks  

 

How do writers 
recount their 

personal 
experiences?  

2 weeks  
 

How do 
authors 

write about 
themselves? 

1. I know that a personal pronoun is a pronoun that 
refers to a particular person or thing 

2. I know that the personal pronoun I needs a capital 
letter 

3. I can identify the personal pronoun I in a given 
sentence 

4. I can use the personal pronoun I in my writing 

How do authors 
write super 
sentences? 

2 weeks  
 

How do 
authors 

nouns in a 
sentence?  

1.  I can tell you a noun is a person, place or thing 
2. I can identify a noun in an oral sentence  
3. I can change a noun in an oral sentence  
4. I can identify a noun in a composed sentence  
5. I can change the noun in a composed sentence 
6. I can identify a noun I have used in my sentence 

Narrative 
3 weeks  

How do authors 
write longer 
sentences?  

3 weeks 

How do 
authors use 
conjunctions 

in their 
writing? 

1. I know that a conjunction is a word that connects 
two linking ideas or sentences together to make 1 
sentence. 

2. I know that and is a conjunction 
3. I can identify the conjunction and in writing 
4. I can use the conjunction and, in my writing, 

 
Explanations  
Describing 

Environments  
6 weeks  

  

How do writers 
describe 
places? 

How do 
authors use 
adjectives 

and adverbs 
in their 
writing? 

1. I can describe a noun with an adjective 
2. I can choose a great adjective to improve my 

sentence 
3. I can describe a verb with an adverb 
4. I can choose a more powerful verb to describe 

Edit/Improve/Display How do authors 
edit and 

improve their 
writing to 

present to an 
audience? 

 All writing needs marking quickly following the assessment and 
targeted, non-specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to 
pupils working on edits. 
All pupils should be encouraged to improve vocabulary choices and 
remember the skills taught to them over the unit of work. 

Edit/Improve/Display 
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Global Warriors 6 weeks Gap teaching for the remainder  

Mastery Planning Gather-Skills-Apply 

Term 3-Summer  Year 1 Genre-NC Reports  

Week Number/Genre The Big 
Question 

Weekly 
Objective 

Steps to Success 

Hook 

How can 
you improve 

your 
writing? 

To write 
with both 

simple and 
compound 
sentences. 

1. I can use both simple and compound sentences 
2. I use a topic sentence in my paragraph 
3. I use a range of conjunctions to make my 

paragraph interesting 

Pupils need a great context to write a 
report that is a series of sentences, 
mainly single clause, that give 
information about something they have 
been immersed in. 

Gathering through experiences and hooks and experiences is important. 
Focus on language acquisition and communication as this should be the 
focus.  
Report writing gives younger writers and opportunity to write their first 
non-fiction text type. The focus will be around sentence construction. 
The context will give them the purpose for writing.  
Gather will focus upon: 

• Verbs  

• Nouns 

• Questions  

Explanations  
5 weeks  

 
 

How do 
writers 

inform the 
reader? 

How do 
authors use 

verbs in 
their 

writing? 

1. I can tell you a verb is a doing word 
2. I can identify a verb in an oral sentence  
3. I can change a verb in an oral sentence  
4. I can identify a verb in a composed sentence  
5. I can change the verb in a composed sentence 
6. I can identify a verb I have used in my sentence 
7. I know when a sentence makes sense because it 

has a noun and a verb that I can identify 

Whole School Writing Assessment  Brain Dump Writing a leaflet about either continent or their animal 

Gap teaching-editing and polishing: 
 
 

Edit/Improve/Display How do 
authors edit 
and improve 
their writing 
to present 

to an 
audience?  

All writing needs marking quickly following the assessment and 
targeted, non-specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to 
pupils working on edits. 
All pupils should be encouraged to improve vocabulary choices 
and remember the skills taught to them over the unit of work. 
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Year 2  
Transcription-Handwriting 

Pupils should be taught to: 
• form lower-case letters of the correct size relative to one another 
• start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when 

adjacent to one another, are best left unjoined 
• write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case 

letters 
• use spacing between words that reflects the size of the letters 
Spelling - see English appendix 1 
Pupils should be taught to spell by: 
• segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly 
• learning new ways of spelling phonemes for which 1 or more spellings are already known, and learn some words 

with each spelling, including a few common homophones 
• learning to spell common exception words 
• learning to spell more words with contracted forms 
• learning the possessive apostrophe (singular) [for example, the girl’s book] 
• distinguishing between homophones and near-homophones 
• add suffixes to spell longer words including –ment, –ness, –ful, –less, –ly 
• apply spelling rules and guidance, as listed in English appendix 1 
• write from memory simple sentences dictated by the teacher that include words using the GPCs, common 

exception words and punctuation taught so far 
Composition  
develop positive attitudes towards and stamina for writing by: 
• writing narratives about personal experiences and those of others (real and fictional) 
• writing about real events 
• writing poetry 
• writing for different purposes 
• consider what they are going to write before beginning by: 
• planning or saying out loud what they are going to write about 
• writing down ideas and/or key words, including new vocabulary 
• encapsulating what they want to say, sentence by sentence 
• make simple additions, revisions and corrections to their own writing by: 
• evaluating their writing with the teacher and other pupils 
• rereading to check that their writing makes sense and that verbs to indicate time are used correctly and 

consistently, including verbs in the continuous form 
• proofreading to check for errors in spelling, grammar and punctuation  
• read aloud what they have composed with appropriate intonation to make the meaning clear 
Writing - vocabulary, grammar and punctuation 
develop their understanding of the concepts set out in English appendix 2 by: 
• learning how to use both familiar and new punctuation correctly - see English appendix 2, including full stops, 

capital letters, exclamation marks, question marks, commas for lists and apostrophes for contracted forms and 
the possessive (singular) 

learn how to use: 
• sentences with different forms: statement, question, exclamation, command 
• expanded noun phrases to describe and specify [for example, the blue butterfly] 
• the present and past tenses correctly and consistently, including the progressive form 
• subordination (using when, if, that, or because) and co-ordination (using or, and, or but) 
• the grammar for year 2 in English appendix 2 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
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#Barnsleyisbrill 8 weeks followed by Action and Adventure 5 weeks 

Mastery Planning Gather-Skills-Apply 

First steps  Year 2  Genre-Reports/Narrative  

Genre The Big 
Question 

Weekly Objective  Steps to Success 

1. Hook How can you 
be brilliant at 

writing?  

To consolidate understanding 
of simple sentences 

1. I can identify a noun in a simple sentence 
2. I can identify the verb in a simple sentence 
3. I can use a capital letter and a full stop in a 

single sentence   

When teaching NC Report the main 
skills taught are around them 
understanding that they are giving and 
extending information, mainly by adding 
conjunctions. 
Pupils will be immersed in the structure 
and organisation to begin to use 
headings and sub-headings.   

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to structure information? 
First gather-experience of a text that informs with information organised into 
categories-pupils can identify the basic features. 
Mini gather for: 

• Features and how they are used 

• Facts aligned with sub-headings  

•  Conjunctions to extend ideas  

NC Report 
4 weeks 

How do 
writers 

inform the 
reader? 

How do authors write NC 
Reports? 

1. I can identify the main features of a NC 
Report 

2. I can choose the right sub-heading to 
match some information 

1. I can choose a sub-heading for some 
information 

 
NC Report  
4 weeks 

How do authors write extend 
their ideas in a sentence? 

1. I can identify conjunctions and say whether 
they are coordinating or subordinating 

2. I can choose a conjunction to use that is 
either coordinating or subordinating 

3. I can make my writing more interesting by 
choosing a good mix between simple, 
compound and complex sentences  

 
Poetry 

2 weeks  

How do 
poets use 
phrases to 
describe? 

How do poets write 
descriptions? 

1. I can identify the nouns in a short poem 
2. I can identify the adjectives in a short poem 
3. I can write a noun and describe it with one 

adjective  
4. I can use two adjectives and separate them 

with a comma or the word ‘and’  
5. I can choose powerful nouns to write in my 

poem  
6. I can choose strong adjectives that 

describe my noun    

Whole School 
Writing Assessment  

How do we 
write a story 

opener? 

Writing a story opening linked 
to their humanities theme 

 

Whole School Writing Assessment  

Edit/Improve/Display How do 
authors edit 
and improve 
their writing 
to present to 

an 
audience? 

 All writing needs marking quickly following the assessment and targeted, non-
specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to pupils working 
on edits. 
All pupils should be encouraged to improve vocabulary choices and remember 
the skills taught to them over the unit of work. 
 



 

 

7 

 

Action and Adventure 6 weeks Global Warriors 6 weeks 

Mastery Planning Gather-Skills-Apply 

Second steps  Year 2  Genre-Recount/Narrative  

Genre The Big 
Question 

Weekly Objective  Steps to Success 

When teaching this part of the narrative, you 
will be focusing on mainly the setting. Pupils 
need understand that the character is 
included to prevent them from writing lists of 
descriptive sentences.  
Pupils need to have opportunities to build 
rich vocabulary and how to appeal to the 
audience through multi-sensory images.  

Question for the teacher: How does the text you have chosen to gather 
from allow pupils to learn how to describe and extend their descriptions? 
Gather must go beyond looking at single words, it needs to focus on the 
skill of compound sentences initially using ‘and’. 
First gather-gathering noun phrases, what are they describing, how are 
they doing it?   
Mini gather for: 

• Noun phrases  

• Looking for appropriate adjectives  

• Synonyms and shades of meaning 

• Show not tell 

Recount –Diaries 
2 weeks 

 

 
 

How do writers 
communicate 
their ideas in 
diaries and 

letters? 
 

How do authors 
write in the first 

person? 

1. I can identify pronouns used in a sentence 
2. I can use the correct pronouns in my 

sentences 
1. I can reason why I have used a pronoun 

How do authors 
write in the past 

tense? 

1. I can identify verbs that are written in the past 
tense 
2. I can use verbs in my sentence that are 
composed in the correct tense 
3. I can check verb tense to ensure that nouns 

and verbs agree (we were, I was etc.) 

Narrative 
3 weeks 

How do authors 
describe 

characters within 
their settings? 

How do authors 
expand a noun 

phrase? 

2. I can identify the noun phrase in an author’s 
writing 

3. I can use one well-chosen adjective  
4. I can use a pair of well-chosen adjectives 

separated by a comma or the word ‘and’ 

How do authors 
expand a noun 

phrase? 

1. I can identify prepositions in sentences 
2. I can use prepositional phrases in sentences 
3. I can add detail to expand my ideas with 

adjectives and prepositional phrases 

How do authors use 
compound 

sentences to extend 
their ideas? 

1. I can identify a clause in a sentence 
2. I can identify a conjunction in a sentence 
3. I can use the conjunction ‘and’ to join two 

clauses 
4. I can use a range of coordinating 

conjunctions including ‘and, but, so, or’.  

Whole School 
Writing Assessment  

How do we write 
a story opener  

To write a story opener linked to the humanities theme  

Edit/Improve/Display 
How do authors 
edit and improve 

their writing to 
present to an 

audience?  

All writing needs marking quickly following the assessment and targeted, 
non-specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to pupils 
working on edits. 
All pupils should be encouraged to improve vocabulary choices and 
remember the skills taught to them over the unit of work.  
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Global Warriors 6 weeks Gap teaching for the remainder 

Mastery Planning Gather-Skills-Apply 

Third steps   Year 2  Genre- Explanations/Fact Files  

Genre The Big 
Question 

Weekly Objective  Steps to Success 

1. Hook How can you 
improve your 

writing? 

To write compound 
sentences using a 

range of 
conjunctions. 

1. I know that a compound sentence has two 
clauses joined by a conjunction 

2. I can use ‘and’ to join two clauses 
3. I can use a range of coordinating conjunctions 

‘and, but, so, or’ 

When teaching Explanations, the main skills 
taught are around them understanding that 
they are giving and extending information, 
mainly by adding conjunctions. 
Pupils will be immersed in the structure and 
organisation to begin to use headings and 
sub-headings.   

Question for the teacher: How does the text you have chosen to gather 
from allow pupils to learn how to structure information? 
First gather-experience of a text that informs with information organised 
into categories-pupils can identify the basic features. 
Mini gather for: 

• Features and how they are used 

• Facts aligned with sub-headings  

•  Conjunctions to extend ideas  

Explanations  
3 weeks  

 
 

How do 
writers 

inform the 
reader? 

How do authors use 
verbs in their 

writing? 

1. I can identify a verb in a composed sentence  
2. I can change the verb in a composed sentence 
3. I can identify a verb I have used in my 

sentence 
4. I know when a sentence makes sense because 

it has a noun and a verb that I can identify 

Reports/Fact Files 
4 weeks 

How do 
authors use 
real life to 

create 
invented 
nouns? 

How do authors 
expand a noun 

phrase? 

1. I can identify the noun phrase in an author’s 
writing 

2. I can use one well-chosen adjective  
3. I can use a pair of well-chosen adjectives 

separated by a comma or the word ‘and’ 

How do authors 
expand a noun 

phrase? 

1. I can identify prepositions in sentences 
2. I can use prepositional phrases in sentences 
3. I can add detail to expand my ideas with 

adjectives and prepositional phrases 

How do authors use 
compound 

sentences to extend 
their ideas? 

1. I can identify the noun phrase in an author’s 
writing 

2. I can use one well-chosen adjective  
3. I can use a pair of well-chosen adjectives 

separated by a comma or the word ‘and’ 

Whole School Writing 
Assessment  

 
Writing a leaflet about either continent or their animal 

Gap teaching-editing and polishing: 
 
 

Edit/Improve/Display 

How do 
authors edit 
and improve 
their writing 
to present to 

an 
audience?  

All writing needs marking quickly following the assessment and targeted, 
non-specific feedback is given to every pupil. 
Whole class general areas for improvement can be given prior to pupils 
working on edits. 
All pupils should be encouraged to improve vocabulary choices and 
remember the skills taught to them over the unit of work. 
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Year 3 and 4  
Transcription-Handwriting-Pupils should be taught to: 
• use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when 

adjacent to one another, are best left unjoined 
• increase the legibility, consistency and quality of their handwriting, [for example, by ensuring that the 

downstrokes of letters are parallel and equidistant, and that lines of writing are spaced sufficiently so that 
the ascenders and descenders of letters do not touch 

Spelling - see English appendix 1 
Pupils should be taught to: 
• use further prefixes and suffixes and understand how to add them - see English appendix 1 
• spell further homophones 
• spell words that are often misspelt - see English appendix 1 
• place the possessive apostrophe accurately in words with regular plurals [for example, girls’, boys’] and in 

words with irregular plurals [for example, pupils’] 
• use the first 2 or 3 letters of a word to check its spelling in a dictionary 
• write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so 

far 
Composition-plan their writing by: 
• discussing writing similar to that which they are planning to write in order to understand and learn from its 

structure, vocabulary and grammar 
• discussing and recording ideas 
     draft and write by: 
• composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich 

vocabulary and an increasing range of sentence structures English appendix 2 
• organising paragraphs around a theme 
• in narratives, creating settings, characters and plot 
• in non-narrative material, using simple organisational devices [for example, headings and sub-headings] 
evaluate and edit by: 
• assessing the effectiveness of their own and others’ writing and suggesting improvements 
• proposing changes to grammar and vocabulary to improve consistency, including the accurate use of 

pronouns in sentences 
• proofread for spelling and punctuation errors 
• read their own writing aloud to a group or the whole class, using appropriate intonation and controlling the 

tone and volume so that the meaning is clear 
Writing - vocabulary, grammar and punctuation-develop their understanding of the concepts set out 

in English appendix 2 by: 
• extending the range of sentences with more than one clause by using a wider range of conjunctions, 

including: when, if, because, although 
• using the present perfect form of verbs in contrast to the past tense 
• choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition 
• using conjunctions, adverbs and prepositions to express time and cause 
• using fronted adverbials 
• learning the grammar for years 3 and 4 in English appendix 2 
• indicate grammatical and other features by: 
• using commas after fronted adverbials 
• indicating possession by using the possessive apostrophe with plural nouns 
• using and punctuating direct speech 
• use and understand the grammatical terminology in English appendix 2 accurately and appropriately when 

discussing their writing and reading 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
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#Barnsleyisbrill 8 weeks followed by Action and Adventure 5 weeks 

Mastery Planning Gather-Skills-Apply 

First Steps Year 
Groups 3 

and 4 

Genre-Report/Poetry/Narrative  

Genre The Big 
Question 

Weekly 
Objective  

Steps to Success 

Hook 
How can 
you be 

brilliant at 
writing? 

To consolidate 
understanding of 

simple 
sentences 

1. I can understand word-phrase-clause and can choose 
and use appropriately  

2. I know how to use simple sentences for effect 
3. I can use a range of punctuation without error 
4. I can replace weaker nouns and verbs with well-chosen 

ones that suit the genre  

When writing NC reports Y3/4 
pupils need to focus on the use of 
technical language, purpose and 
organisation including being 
immersed in the formality of the 
texts. Pupils will need immersing in 
good quality reports that act as 
models for them to refer back to.  

As agreed through the setting of the task with staff.  
Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to happen, pupils 
should be given the features, and this can be glued into their books as a scaffold 
Mini gather for: 
Conjunctions to link facts 
Noun substitution  

• Generalisers  

NC Report 
4 weeks 

 
How do 
writers 

inform the 
reader? 
How do 
poets 

persuade 
the reader? 

How do authors 
use conjunctions 

to link related 
facts effectively?  

1. I can use compound conjunctions to link two related facts 
i.e. and, but, so 

2. I can use subordinating conjunctions including varying 
position i.e. because, which, as, if 

1. I can embed information by using a relative clause using 
who, that, which 

How do authors 
substitute nouns 

to avoid 
repetition? 

1. I can substitute a noun for a pronoun  
2. I can replace a noun with an expanded noun phrase to 

avoid repetition  
1. I can use the correct determiner so that it is clear 

whether it is general or specific i.e. the or this 

How do authors 
use generalisers 
to suggest how 

often or how 
many?  

1. I can identify which generalisers suggest how common or 
uncommon something is 

2. I can use a generaliser at the start of a sentence to 
indicate commonality  

1. I can alter the position of the generaliser in a sentence to 
vary the structure for the audience  

Poetry 
2 weeks 

How do rhythms 
and rhyme to 
build a poem? 

1. I can identify the nouns in a short poem 
2. I can identify the adjectives in a short poem 
3. I can write a noun and describe it with one adjective 
4. I can identify powerful adjectival phrases in a text 
5. I can use powerful adjectival phrases to expand ideas  
6. I can use simile to describe  
7. I use punctuation to correctly shape my poem and for 

effect   
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When teaching this part of the 
narrative, you will be mainly 
focusing on the setting. Pupils  
need understand that the character 
is included to give it some context 
and it allows the writing to integrate 
with both character and setting. 
Pupils need to have opportunities to 
build rich vocabulary and how to 
appeal to the audience through 
multi-sensory images.  

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
Gather must go beyond looking at single words, it needs to focus on how the 
author has a big impact on the reader’s minds-eye.   
First gather-awareness of how the author appeals to the senses  
Mini gather for: 

• Adjectives and adjectival phrases 

• Vocabulary (word class) specific to genre i.e. fantasy, traditional etc. 

• Cohesion  

• Show not tell 

Recount 
2 Weeks 

How do 
authors 

retell 
information 
in different 

forms? 

How do authors 
use cohesion to 

organise 
recounts? 

1. I can choose and use a good balance of nouns and 
pronouns across sentences and paragraphs 

2. I can use adverbials and subordination for cohesion 
across sentences and paragraphs  

3. I can use a comma after a fronted starter 

How do authors 
expand noun 

and verb 
phrases to add 

detail? 

1. I can use well-chosen adjectives including adjectival 
phrases 

2. I can expand ideas through using prepositional phrases 
3. I can use effective verbs and adverbs to show action or 

movement  
4. I can vary the verb form and ensure that it agrees with 

the noun 

How do authors 
show thoughts 
and feelings in 
their writing?  

1.  I can use synonyms to show shades of meaning in order 
to convey feelings effectively 

2. I can use adverbs to modify and intensify feelings  
3. I can use rhetorical questions to share reflective thoughts  
4. I can use punctuation for effect including shorter single 

clause sentences and dashes for emphasis  

Narrative 
3 weeks  

How do 
authors 
describe 

characters 
within their 
settings? 

How do authors 
expand a noun 

phrase? 

1. I can use one well-chosen adjective  
2. I can use a pair of well-chosen adjectives separated by a 

comma or the word ‘and’ 
3. I can use a fronted adjectival phrase to vary my sentence 

structures  
4. I can expand ideas through using prepositional phrases 

How do authors 
expand a verb 

chain? 

1. I can use effective verbs to show action or movement  
2. I can use adverbs within different position in a sentence 

for effect 
3. I can use adverbial phrases, thinking about the position 

for best effect 
4. I can vary the verb form for effect 

How do authors 
use cohesive 

devices to 
navigate through 

the setting? 

1. I can use a balance of nouns and pronouns to avoid 
repetition 

2. I can use a subordination, thinking about the position for 
best effect 

3. I use semi colon, brackets and dashes accurately 

How do authors 
use ‘show not 
tell’ to develop 

characterisation? 

1. I can use effective verbs to show action or movement for 
my character  

2. I can use adverbs within different position in a sentence 
for effect to show how the character behaves and moves 

3. I use dialogue to show personality and behaviour 

Whole School 
Writing Assessment  

How do we 
write an 
opener? 

Write a story opener linked to the humanities theme  
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Action and Adventure 6 weeks Global Warriors 6 weeks 

Mastery Planning Gather-Skills-Apply 

Second steps Year Groups 3 
and 4 

Genre- Narrative/Explanation/Persuasion/Fact Files   

Genre The Big 
Question 

Weekly 
Objective  

Steps to Success 

Hook How can you 
develop your 

writing?  

To write 
compound 

sentences using 
a range of 

conjunctions. 

1. I can identify formal structures in writing  
2. I can use a wide range of conjunctions well including and, 

because, therefore 
3. I can improve the use of conjunctions by learning from 

models or a thesaurus  
4. I can fully punctuate my sentences with C,! ? -  

When teaching this part of the narrative, 
you will be focusing on mainly the setting. 
Pupils need to understand that the 
character is included to give it some 
context and it allows the writing to 
integrate with both character and setting. 
Pupils need to have opportunities to build 
rich vocabulary and how to appeal to the 
audience through multi-sensory images.  

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
Gather must go beyond looking at single words, it needs to focus on how the 
author has a big impact on the reader’s minds-eye.   
First gather-awareness of how the author appeals to the senses  
Mini gather for: 

• Adjectives and adjectival phrases 

• Vocabulary (word class) specific to genre i.e. fantasy, traditional etc. 

• Dialogue 
Show not tell 

Narrative 
5 Weeks  

How do authors 
formulate short 

stories? 

How do authors 
expand noun 

and verb 
phrases to add 
detail around 
setting and 
character? 

1. I can use well-chosen adjectives including adjectival 
phrases 

2. I can expand ideas through using prepositional phrases 
3. I can use effective verbs and adverbs to show action or 

movement  
4. I can vary the verb form and ensure the verb agrees with 

the noun 

How do authors 
develop a plot in 

a story? 

1. I can use punctuate a single piece of direct speech  
2. I can punctuate a conversation between two speakers 
3. I can extend develop characterisation through dialogue  
4. I can use dialogue to develop ideas and behaviours in 

sentences and paragraphs  

How do authors 
develop 

suspense to 
interest the 

reader?  

1. I can use powerful adverbial and adjectival phrases to 
expand ideas to replace weak adverbs (suddenly) 

2. I can expand ideas through using prepositional phrases 
using the comma correctly 

3. I can use punctuation for effect including shorter single 
clause sentences and dashes for emphasis 

How do authors 
end short stories 
so that readers 
are satisfied? 

1. I can use effective verbs to show action or movement for 
my character  

2. I can use synonyms to show shades of meaning in order to 
convey feelings effectively 

3. I can use a cohesive device to make a connection with the 
story as a whole   

Whole School Writing Assessment  Brain Dump A short story linked to the humanities theme  

Edit, improve and polish Teach grammar at the point of editing  

When writing explanations Y3/4 pupils 
need to focus on the use of technical 
language, purpose and organisation 

As agreed through the setting of the task with staff.  
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including being immersed in the formality 
of the texts. Pupils will need immersing in 
good quality reports that act as models for 
them to refer back to.  

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to happen, pupils 
should be given the features, and this can be glued into their books as a scaffold 
Mini gather for: 
Conjunctions to link facts 
Noun substitution  
Generalisers  

NC Report 
3 weeks  

How do writers 
inform the 
reader? 

How do 
authors use 
conjunctions 

to link 
related facts 
effectively? 

1. I can use compound conjunctions to link two related facts 
i.e. and, but, so 

2. I can use subordinating conjunctions including varying 
position i.e. because, which, as, if 

3. I can embed information by using a relative clause using 
who, that, which 

How do 
authors 

substitute 
nouns to 

avoid 
repetition? 

 

1. I can substitute a noun for a pronoun  
2. I can replace a noun with an expanded noun phrase to 

avoid repetition  
3. I can use the correct determiner so that it is clear whether 

it is general or specific i.e. the or this 

1. I can identify which generalisers suggest how common or 
uncommon something is 

2. I can use a generaliser at the start of a sentence to 
indicate commonality  

3. I can alter the position of the generaliser in a sentence to 
vary the structure for the audience  

When teaching persuasion to Y3/4 pupils 
it is important that they learn about the 
sentence structures around questioning 
and exclaiming. They need lots of 
opportunities to use this around the 
emotive language. 

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn about being able to interest a reader through the sentence 
structures.  
First gather-experience of a text that has a good eco warrior context, easy 
understood by pupils. This text should have emotive language and questions and 
may need to be created around the context.  
Mini gather for: 

• Emotive language 

• Questions 

• Exclamations  

• Formal language 

Persuasion 
3 weeks 

 

 
How do writers 
persuade the 

reader? 

How do authors 
use emotive 
language to 

persuade the 
reader? 

1. I can identify the purpose of the persuasive writing 
2. I can identify words and phrases that persuade the reader 
3. I can use emotive words in my sentences to persuade 
4. I can identify how writers use formal language to 

persuade in letters 
5. I can orally use more formal language to persuade 
6. I can use some formal language in my writing 

How do authors 
vary their writing 

to interest the 
reader? 

1.  I can identify a question and an exclamation in a 
persuasive text 

2. I know when ‘how’ and ‘what’ is used as an exclamation 
3. I can write an emotive question to persuade the reader? 
4. I can use exclamation to persuade the reader 
5. I can choose the best sentence type to interest and 

persuade the reader 
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Global Warriors 6 weeks Gap teaching for the remainder 

Mastery Planning Gather-Skills-Apply 

Final Steps   Year Groups 3 
and 4 

Genre-Fact File 

Week Number/Genre The Big 
Question 

Weekly 
Objective 

Steps to Success 

Hook  

How can you 
improve your 

writing? 

To write a 
perfect 
paragraph with 
both simple and 
compound 
sentences. 

1. I can plan a paragraph with a topic sentence 
and at least three development sentences 

2. I can develop one idea well in my paragraph 
3. I use technically accurate nouns, verbs and I 

describe them well 
4. I use emotive language to engage the reader  

When writing Fact Files Y3/4 pupils need to 
focus on the use of technical language, 
purpose and organisation including being 
immersed in the formality of the texts. Pupils 
will need immersing in good quality reports 
that act as models for them to refer back to.  

As agreed through the setting of the task with staff.  
Question for the teacher: How does the text you have chosen to gather 
from allow pupils to learn how to impact on their audience through 
provide them with vocabulary experiences that they can apply to their 
own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to 
happen, pupils should be given the features, and this can be glued into 
their books as a scaffold 
Mini gather for: 
Conjunctions to link facts 
Noun substitution  
Generalisers  

Fact File 
5 Weeks  

 

How do writers 
inform the 
reader? 

How do authors 
use conjunctions 

to link related 
facts effectively?  

1. I can use compound conjunctions to link two 
related facts i.e. and, but, so 

2. I can use subordinating conjunctions including 
varying position i.e. because, which, as, if 

3. I can embed information by using a relative 
clause using who, that, which 

How do authors 
substitute nouns 

to avoid 
repetition? 

1. I can substitute a noun for a pronoun  
2. I can replace a noun with an expanded noun 

phrase to avoid repetition  
3. I can use the correct determiner so that it is 

clear whether it is general or specific i.e. the or 
this 

How do authors 
use generalisers 
to suggest how 

often or how 
many?  

1. I can identify which generalisers suggest how 
common or uncommon something is 

2. I can use a generaliser at the start of a 
sentence to indicate commonality  

3. I can alter the position of the generaliser in a 
sentence to vary the structure for the audience  

Whole School Writing 
Assessment  

 
Brain Dump 

Write a leaflet either about their continent or animal  

Plugging gaps/editing and polishing early work 
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Year 5 and 6 
Transcription-Handwriting-Write legibly, fluently and with increasing speed by: 

• choosing which shape of a letter to use when given choices and deciding whether to join specific letters 

• choosing the writing implement that is best suited for a task 
Spelling - see English appendix 1-Pupils should be taught to: 

• use further prefixes and suffixes and understand the guidance for adding them 

• spell some words with ‘silent’ letters [for example, knight, psalm, solemn] 

• continue to distinguish between homophones and other words which are often confused 

• use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt 
specifically, as listed in English appendix 1 

• use dictionaries to check the spelling and meaning of words 

• use the first 3 or 4 letters of a word to check spelling, meaning or both of these in a dictionary 

• use a thesaurus 
Composition-Plan their writing by: 

• identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as 
models for their own 

• noting and developing initial ideas, drawing on reading and research where necessary 

• in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to 
or seen performed 

Draft and write by: 

• selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning 

• in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the 
action 

• using a wide range of devices to build cohesion within and across paragraphs 

• using further organisational and presentational devices to structure text and to guide the reader [for example, headings, 
bullet points, underlining] 

• Evaluate and edit by: 

• assessing the effectiveness of their own and others’ writing 

• proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 

• ensuring the consistent and correct use of tense throughout a piece of writing 

• ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech 
and writing and choosing the appropriate register 

• proofread for spelling and punctuation errors 

• perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear 
Writing - vocabulary, grammar and punctuation-Develop their understanding of the concepts set out in English appendix 
2 by: 

• recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms 

• using passive verbs to affect the presentation of information in a sentence 

• using the perfect form of verbs to mark relationships of time and cause 

• using expanded noun phrases to convey complicated information concisely 

• using modal verbs or adverbs to indicate degrees of possibility 

• using relative clauses beginning with who, which, where, when, whose, that or with an implied (ie omitted) relative pronoun 

• learning the grammar for years 5 and 6 in English appendix 2 

• indicate grammatical and other features by: 

• using commas to clarify meaning or avoid ambiguity in writing 

• using hyphens to avoid ambiguity 

• using brackets, dashes or commas to indicate parenthesis 

• using semicolons, colons or dashes to mark boundaries between independent clauses 

• using a colon to introduce a list 

• punctuating bullet points consistently 

• use and understand the grammatical terminology in English appendix 2 accurately and appropriately in discussing their 
writing and reading 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
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#Barnsleyisbrill 8 weeks followed by Action and Adventure 5 weeks 

Mastery Planning Gather-Skills-Apply 

First Steps Year 
Groups 5 

and 6 

Genre-Report/Poetry/Narrative  

Genre The Big 
Question 

Weekly 
Objective  

Steps to Success 

Hook 
How can 
you be 

brilliant at 
writing? 

To consolidate 
understanding of 

simple 
sentences 

1. I can understand word-phrase-clause and can choose 
and use appropriately  

2. I know how to use simple sentences for effect 
3. I can use a range of punctuation without error 
4. I can replace weaker nouns and verbs with well-chosen 

ones that suit the genre  

When writing NC reports Y5/6 
pupils need to focus on the use of 
technical language, purpose and 
organisation including being 
immersed in the formality of the 
texts. Pupils will need immersing in 
good quality reports that act as 
models for them to refer back to.  

As agreed through the setting of the task with staff.  
Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to happen, pupils 
should be given the features, and this can be glued into their books as a scaffold 
Mini gather for: 
Conjunctions to link facts 
Noun substitution  

• Generalisers  

NC Report 
4 weeks 

 
How do 
writers 

inform the 
reader? 
How do 
poets 

persuade 
the reader? 

How do authors 
use conjunctions 

to link related 
facts effectively?  

1. I can use compound conjunctions to link two related facts 
i.e. and, but, so 

2. I can use subordinating conjunctions including varying 
position i.e. because, which, as, if 

3. I can embed information by using a relative clause using 
who, that, which 

How do authors 
substitute nouns 

to avoid 
repetition? 

1. I can substitute a noun for a pronoun  
2. I can replace a noun with an expanded noun phrase to 

avoid repetition  
3. I can use the correct determiner so that it is clear whether 

it is general or specific i.e. the or this 

How do authors 
use generalisers 
to suggest how 

often or how 
many?  

1. I can identify which generalisers suggest how common or 
uncommon something is 

2. I can use a generaliser at the start of a sentence to 
indicate commonality  

3. I can alter the position of the generaliser in a sentence to 
vary the structure for the audience  

Poetry 
2 weeks 

How do rhythms 
and rhyme to 
build a poem? 

1. I can identify the nouns in a short poem 
2. I can identify the adjectives in a short poem 
3. I can write a noun and describe it with one adjective 
4. I can identify powerful adjectival phrases in a text 
5. I can use powerful adjectival phrases to expand ideas  
6. I can use simile to describe  
7. I use punctuation to correctly shape my poem and for 

effect   
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When teaching this part of the 
narrative, you will be mainly 
focusing on the setting. Pupils need 
understand that the character is 
included to give it some context and 
it allows the writing to integrate with 
both character and setting. Pupils 
need to have opportunities to build 
rich vocabulary and how to appeal 
to the audience through multi-
sensory images.  

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them with 
vocabulary experiences that they can apply to their own writing. 
Gather must go beyond looking at single words, it needs to focus on how the 
author has a big impact on the reader’s minds-eye.   
First gather-awareness of how the author appeals to the senses  
Mini gather for: 

• Adjectives and adjectival phrases 

• Vocabulary (word class) specific to genre i.e. fantasy, traditional etc. 

• Cohesion  

• Show not tell 

Recount 
2 Weeks 

How do 
authors 

retell 
information 
in different 

forms? 

How do authors 
use cohesion to 

organise 
recounts? 

1. I can choose and use a good balance of nouns and 
pronouns across sentences and paragraphs 

2. I can use adverbials and subordination for cohesion 
across sentences and paragraphs  

3. I can use a comma after a fronted starter 

How do authors 
expand noun 

and verb 
phrases to add 

detail? 

1. I can use well-chosen adjectives including adjectival 
phrases 

2. I can expand ideas through using prepositional phrases 
3. I can use effective verbs and adverbs to show action or 

movement  
4. I can vary the verb form and ensure that it agrees with 

the noun 

How do authors 
show thoughts 
and feelings in 
their writing?  

1. I can use synonyms to show shades of meaning in order 
to convey feelings effectively 

2. I can use adverbs to modify and intensify feelings  
3. I can use rhetorical questions to share reflective thoughts  
4. I can use punctuation for effect including shorter single 

clause sentences and dashes for emphasis  

Narrative 
3 weeks  

How do 
authors 
describe 

characters 
within their 
settings? 

How do authors 
expand a noun 

phrase? 

1. I can use one well-chosen adjective  
2. I can use a pair of well-chosen adjectives separated by a 

comma or the word ‘and’ 
3. I can use a fronted adjectival phrase to vary my sentence 

structures  
4. I can expand ideas through using prepositional phrases 

How do authors 
expand a verb 

chain? 

1. I can use effective verbs to show action or movement  
2. I can use adverbs within different position in a sentence 

for effect 
3. I can use adverbial phrases, thinking about the position 

for best effect 
4. I can vary the verb form for effect 

How do authors 
use cohesive 

devices to 
navigate through 

the setting? 

1. I can use a balance of nouns and pronouns to avoid 
repetition 

2. I can use a subordination, thinking about the position for 
best effect 

3. I use semi colon, brackets and dashes accurately 

How do authors 
use ‘show not 
tell’ to develop 

characterisation? 

1. I can use effective verbs to show action or movement for 
my character  

2. I can use adverbs within different position in a sentence 
for effect to show how the character behaves and moves 

3. I use dialogue to show personality and behaviour 

Whole School 
Writing Assessment  

How do we 
write an 
opener? 

Write a story opener linked to the humanities theme  



 

 

18 

 

Action and Adventure 6 weeks Global Warriors 6 weeks 

Mastery Planning Gather-Skills-Apply 

Second steps Year Groups 
5 and 6 

Genre- Narrative/Explanation/Persuasion/Fact Files   

Genre The Big 
Question 

Weekly 
Objective  

Steps to Success 

Hook How can you 
develop your 

writing?  

To write 
compound 

sentences using 
a range of 

conjunctions. 

1. I can identify formal structures in writing  
2. I can use a wide range of conjunctions well including 

and, because, therefore 
3. I can improve the use of conjunctions by learning 

from models or a thesaurus  
4. I can fully punctuate my sentences with C,! ? -  

When teaching this part of the 
narrative, you will be focusing on 
mainly the setting. Pupils need to 
understand that the character is 
included to give it some context and 
it allows the writing to integrate with 
both character and setting. Pupils 
need to have opportunities to build 
rich vocabulary and how to appeal to 
the audience through multi-sensory 
images.  

Question for the teacher: How does the text you have chosen to gather from 
allow pupils to learn how to impact on their audience through provide them 
with vocabulary experiences that they can apply to their own writing. 
Gather must go beyond looking at single words, it needs to focus on how the 
author has a big impact on the reader’s minds-eye.   
First gather-awareness of how the author appeals to the senses  
Mini gather for: 

• Adjectives and adjectival phrases 

• Vocabulary (word class) specific to genre i.e. fantasy, traditional etc. 

• Dialogue 
Show not tell 

Narrative 
5 Weeks  

How do 
authors 

formulate 
short stories? 

How do authors 
expand noun 

and verb 
phrases to add 
detail around 
setting and 
character? 

1. I can use well-chosen adjectives including adjectival 
phrases 

2. I can expand ideas through using prepositional 
phrases 

3. I can use effective verbs and adverbs to show action 
or movement  

4. I can vary the verb form and ensure the verb agrees 
with the noun 

How do authors 
develop a plot in 

a story? 

1. I can use punctuate a single piece of direct speech  
2. I can punctuate a conversation between two 

speakers 
3. I can extend develop characterisation through 

dialogue  
4. I can use dialogue to develop ideas and behaviours 

in sentences and paragraphs  

How do authors 
develop 

suspense to 
interest the 

reader?  

1. I can use powerful adverbial and adjectival phrases 
to expand ideas to replace weak adverbs (suddenly) 

2. I can expand ideas through using prepositional 
phrases using the comma correctly 

3. I can use punctuation for effect including shorter 
single clause sentences and dashes for emphasis 

How do authors 
end short stories 
so that readers 
are satisfied? 

1. I can use effective verbs to show action or movement 
for my character  

2. I can use synonyms to show shades of meaning in 
order to convey feelings effectively 

3. I can use a cohesive device to make a connection 
with the story as a whole   
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Whole School Writing Assessment  Brain Dump A short story linked to the humanities theme  

Edit, improve and polish Teach grammar at the point of editing  

When writing explanations Y5/6 pupils 
need to focus on the use of technical 
language, purpose and organisation 
including being immersed in the formality 
of the texts. Pupils will need immersing in 
good quality reports that act as models 
for them to refer back to.  

Question for the teacher: How does the text you have chosen to gather from allow 
pupils to learn how to impact on their audience through provide them with vocabulary 
experiences that they can apply to their own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to happen, pupils 
should be given the features, and this can be glued into their books as a scaffold 
Mini gather for: 
Conjunctions to link facts 
Noun substitution  
Generalisers  

NC Report 
3 weeks  

How do writers 
inform the 
reader? 

How do 
authors use 
conjunctions 
to link related 

facts 
effectively? 

1. I can use compound conjunctions to link two related facts 
i.e. and, but, so 

2. I can use subordinating conjunctions including varying 
position i.e. because, which, as, if 

3. I can embed information by using a relative clause using 
who, that, which 

How do 
authors 

substitute 
nouns to 

avoid 
repetition? 

 

1. I can substitute a noun for a pronoun  
2. I can replace a noun with an expanded noun phrase to 

avoid repetition  
3. I can use the correct determiner so that it is clear whether it 

is general or specific i.e. the or this 

1. I can identify which generalisers suggest how common or 
uncommon something is 

2. I can use a generaliser at the start of a sentence to indicate 
commonality  

3. I can alter the position of the generaliser in a sentence to 
vary the structure for the audience  

When teaching persuasion to Y5/6 pupils 
it is important that they learn about the 
sentence structures around questioning 
and exclaiming. They need lots of 
opportunities to use this around the 
emotive language. 

Question for the teacher: How does the text you have chosen to gather from allow 
pupils to learn about being able to interest a reader through the sentence structures.  
First gather-experience of a text that has a good eco warrior context, easy 
understood by pupils. This text should have emotive language and questions and 
may need to be created around the context.  
Mini gather for: 

• Emotive language 

• Questions 

• Exclamations  

• Formal language 

Persuasion 
3 weeks 

 

 
How do writers 
persuade the 

reader? 

How do authors 
use emotive 
language to 

persuade the 
reader? 

1. I can identify the purpose of the persuasive writing 
2. I can identify words and phrases that persuade the reader 
3. I can use emotive words in my sentences to persuade 
4. I can identify how writers use formal language to persuade 

in letters 
5. I can orally use more formal language to persuade 
6. I can use some formal language in my writing 

How do authors 
vary their writing to 

interest the 
reader? 

1.  I can identify a question and an exclamation in a 
persuasive text 

2. I know when ‘how’ and ‘what’ is used as an exclamation 
3. I can write an emotive question to persuade the reader? 
4. I can use exclamation to persuade the reader 
5. I can choose the best sentence type to interest and 

persuade the reader 
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Global Warriors 6 weeks Gap teaching for the remainder 

Mastery Planning Gather-Skills-Apply 

Final Steps   Year 
Groups 5 

and 6 

Genre-Fact File 

Week Number/Genre The Big 
Question 

Weekly 
Objective 

Steps to Success 

Hook  

How can you 
improve your 

writing? 

To write a 
perfect 
paragraph with 
both simple and 
compound 
sentences. 

1. I can plan a paragraph with a topic sentence and at least three 
development sentences 

2. I can develop one idea well in my paragraph 
3. I use technically accurate nouns, verbs and I describe them well 
4. I use emotive language to engage the reader  

Y5 pupils and lower ability Y6 pupils will 
need to explore and develop their 
persuasive skills. Pupils in Y6 can, in 
week two, progress to argument and 
learn how to structure a longer text from 
two points of view.  

Question for the teacher: How does the text you have chosen to gather from allow pupils to 
learn how to impact on their audience through provide them with vocabulary experiences 
that they can apply to their own writing. 
First gather must be around a whole text. 
Gather must go beyond gathering features, this does not need to happen, pupils should be 
given the features, and this can be glued into their books as a scaffold 
Mini gather for: 
Emotive language and rhetorical questions  
Facts, data and information 
Repetition of phrases and slogans  
Opposing views  
Debate  

Persuasion/Argument 
5 weeks  

  

 
How do 
writers 

persuade 
the reader? 

How do authors 
appeal to reason 

and trust? 

1. I can identify words and phrases that persuade the reader 
2. I can use emotive words and phrases in my sentences to persuade 
3. I can ask rhetorical questions to appeal to the reader 

How do authors 
present facts 

and information 
for effect? 

1. I can orally use more formal language to persuade and apply this to 
composition  

2. I can identify how writers use formal language to persuade in letters 
3. I can use formal language in composition  
4. I can add detail by including facts and statistical information for 

effect 

How do authors 
use repetition 

and slogans for 
effect in order to 

persuade? 

1. I can use well-chosen sentence structures, vary the order of words 
and phrases for effect 

2. I can use alliteration, emotive language or simile to reinforce the 
key message in the slogan 

3. I can use a question or exclamation to impact on the reader   

How do authors 
present 
opposing views 
to write a 
balanced 
argument? 

1. I can identify the main points debated in a discussion text 
2. I can maintain a formal tone  
3. I can choose and use a good balance of nouns and pronouns 

across sentences and paragraphs 
4. I can use adverbials and subordination for cohesion across 

sentences and paragraphs  
5. I can parenthesis for organising additional information to support 

cohesion across the text 
6. I can give a balanced argument across the whole text 

Plugging gaps/editing and polishing early work 


